NATIONAL ASSOCIATION OF SCHOOL PSYCHOLOGISTS

STANDARDS FOR TRAINING AND FIELD PLACEMENT
PROGRAMSIN SCHOOL PSYCHOLOGY

The mission of the National Association of School Psychologists (NASP) isto promote educationally and
psychologically healthy environmentsfor all children and youth by implementing research-based, effective programs
that prevent problems, enhance independence, and promote optimal learning. Thisisaccomplished through state-of-
the-art research and training, advocacy, ongoing program evaluation, and caring professional service. The NASP
Standards for Training and Field Placement Programsin School Psychology contribute to the devel opment of
effective services through the identification of critical training experiences and competencies needed by candidates
preparing for careersin school psychology. These Standardsserve to guide the design of school psychology
graduate education by providing a basis for program evaluation and a foundation for the recognition of programs
that meet national quality standards through the NASP program approval process.

|. PROGRAM CONTEXT/STRUCTURE

School psychology training is delivered within a context of program values and clearly articulated training
philosophy/mission, goals, and objectives. Training includes a comprehensive, integrated program of study
delivered by qualified faculty, aswell as substantial supervised field experiences necessary for the preparation of
competent school psychol ogists whaose services positively impact children, youth, families, and other consumers.

11 The program provides to all candidates a clearly articulated training philosophy/mission, goals, and
objectives. Anintegrated and sequential program of study and supervised practice clearly identified asbeing in
school psychology and consistent with the program’ s philosophy/mission, goals, and objectives are provided to all
candidates.

12 A commitment to understanding and responding to human diversity is articulated in the program’s
philosophy/mission, goals, and objectives and practiced throughout all aspects of the program, including
admissions, faculty, coursework, practica, and internship experiences. Human diversity is recognized as a strength
that isvalued and respected.

13 Candidates have opportunities to develop an affiliation with colleagues, faculty, and the profession through
a continuous full-time residency or alternative planned experiences.

14 The program possesses at |east three full-time equivalent faculty. At least two faculty members (including
the program administrator) shall hold the doctorate with specialization in school psychology and be actively engaged
in school psychology as aprofession (e.g., by possessing state and/or national credentials, having experience as a
school psychologist, participating in professional school psychology associations, and/or contributing to research,
scholarly publications, and presentationsin the field). Other program faculty possess the doctoral degreein
psychology, education, or aclosely related discipline with a specialization supportive of their training responsibilities
in the school psychology program.

15 The program provides, collaboratesin, or contributes to continuing professional development opportunities
for practicing school psychologists based on the needs of practitioners.

REQUIREMENTS FOR SPECIALIST-LEVEL PROGRAMSONLY (1.6-1.7)

16 Specialist-level programs consist of aminimum of three years of full-time study or the equivalent at the
graduate level. The program shall include at least 60 graduate semester hours or the equivalent, at least 54 hours of
which are exclusive of credit for the supervised internship experience. Institutional documentation of program
completion shall be provided.

17 Specialist-level programs include a minimum of one academic year of supervised internship experience,
consisting of a minimum of 1200 clock hours.



REQUIREMENTS FOR DOCTORAL PROGRAMSONLY (1.8-1.10)

18 Doctoral programs provide greater depth in multiple domains of school psychology training and practice as
specified in these standards (see Standard I1).

(Note: Programs are encouraged to provide opportunities for doctoral study for practicing school psychologists and,
to the greatest extent possible, credit for prior training.)

19 Doctoral programs consist of aminimum of four years of full-time study or the equivalent at the graduate
level. The program shall include a minimum of 90 graduate semester hours or the equivalent, at least 78 of which are
exclusive of credit for the doctoral supervised internship experience and any terminal doctoral project (e.g.,
dissertation) and shall culminate in institutional documentation.

110 Doctoral programs include a minimum of one academic year of doctoral supervised internship experience,
consisting of ami nimum of 1500 clock hours.

1. DOMAINS OF SCHOOL PSYCHOLOGY TRAINING AND PRACTICE

School psychology candidates demonstrate entry-level competency in each of the following domains of professional
practice. Competency requires both knowledge and skills. School psychology programs ensure that candidates
have afoundation in the knowledge base for psychology and education, including theories, models, empirical
findings, and techniquesin each domain. School psychology programs ensure that candidates demonstrate the
professional skills necessary to deliver effective servicesthat result in positive outcomesin each domain. The
domains below are not mutually exclusive and should be fully integrated into graduate level curricula, practica, and
internship. Domains are more fully illustrated on Page 10.

21 Data-Based Decision-M aking and Accountability: School psychologists have knowledge of varied models
and methods of assessment that yield information useful in identifying strengths and needs, in understanding
problems, and in measuring progress and accomplishments. School psychologists use such models and methods as
part of asystematic processto collect data and other information, translate assessment resultsinto empirically -based
decisions about service delivery, and evaluate the outcomes of services. Data-based decision-making permeates
every aspect of professional practice.

22 Consultation and Collaboration: School psychologists have knowledge of behavioral, mental health,
collaborative, and/or other consultation models and methods and of their application to particular situations. School
psychologists collaborate effectively with othersin planning and decision-making processes at the individual, group,
and system levels.

23 Effective Instruction and Development of Cognitive/Academic Skills: School psychologists have
knowledge of human learning processes, techniques to assess these processes, and direct and indirect services
applicable to the development of cognitive and academic skills. School psychologists, in collaboration with others,
develop appropriate cognitive and academic goals for students with different abilities, disabilities, strengths, and
needs; implement interventions to achieve those goal's; and eval uate the effectiveness of interventions. Such
interventionsinclude, but are not limited to, instructional interventions and consultation.

24 Sacialization and Development of Life Skills: School psychologists have knowledge of human
developmental processes, techniques to assess these processes, and direct and indirect services applicableto the
development of behavioral, affective, adaptive, and social skills. School psychologists, in collaboration with others,
develop appropriate behavioral, affective, adaptive, and social goals for students of varying abilities, disabilities,
strengths, and needs; implement interventions to achieve those goal's; and eval uate the effectiveness of
interventions. Such interventionsinclude, but are not limited to, consultation, behavioral assessment/intervention,
and counseling.

25 Student Diversity in Development and L earning: School psychologists have knowledge of individual
differences, abilities, and disabilities and of the potential influence of biological, social, cultural, ethnic, experiential,
socioeconomic, gender-related, and linguistic factors in development and learning. School psychologists



demonstrate the sensitivity and skills needed to work with individuals of diverse characteristics and to implement
strategies selected and/or adapted based on individual characteristics, strengths, and needs.

26 School and Systems Or ganization, Policy Development, and Climate: School psychologists have
knowledge of general education, special education, and other educational and related services. They understand
schools and other settings as systems. School psychologists work with individuals and groups to facilitate policies
and practices that create and maintain safe, supportive, and effective learning environments for children and others.

27 Prevention, CrisisIntervention, and Mental Health: School psychologists have knowledge of human
development and psychopathology and of associated biological, cultural, and social influences on human behavior.
School psychologists provide or contribute to prevention and intervention programs that promote the mental health
and physical well-being of students.

28 Home/School/Community Collaboration: School psychol ogists have knowledge of family systems,
including family strengths and influences on student development, learning, and behavior, and of methodsto involve
familiesin education and service delivery. School psychologists work effectively with families, educators, and others
in the community to promote and provide comprehensive services to children and families.

29 Resear ch and Program Evaluation: School psychologists have knowledge of research, statistics, and
evaluation methods. School psychologists eval uate research, translate research into practice, and understand
research design and statistics in sufficient depth to plan and conduct investigations and program evaluations for
improvement of services.

210 School Psychology Practice and Development: School psychol ogists have knowledge of the history and
foundations of their profession; of various service models and methods; of public policy development applicable to
services to children and families; and of ethical, professional, and legal standards. School psychologists practicein
ways that are consistent with applicable standards, areinvolved in their profession, and have the knowledge and
skills needed to acquire career-long professional development.

211 Information Technology: School psychol ogists have knowledge of information sources and technology
relevant to their work. School psychologists access, evaluate, and utilize information sources and technology in
ways that safeguard or enhance the quality of services.

[11. FIELD EXPERIENCESINTERNSHIP

School psychology candidates have the opportunities to demonstrate, under conditions of appropriate supervision,
their ability to apply their knowledge, to develop specific skills needed for effective school psychological service
delivery, and to integrate competencies that address the domains of professional preparation and practice outlinedin
these standards and the goal s and objectives of their training program.

31 Supervised practica and internship experiences are completed for academic credit or are otherwise
documented by theinstitution. Closely supervised practica experiences that include the development and evaluation
of specific skills are distinct from and precede culminating internship experiences that require the integration and
application of the full range of school psychology competencies and domains.

32 The internship isa collaboration between the training program and field site that assures the compl etion of
activities consistent with the goals of the training program. A written plan specifies the responsibilities of the
training program and internship sitein providing supervision, support, and both formative and summative
performance-based evaluation of intern performance.

33 The internship is completed on afull-time basis over one year or on a half-time basis over two consecutive
years. At least 600 hours of the internship are completed in a school setting.

(Note: Doctoral candidates who have met the school-based internship requirement through a specialist-level
internship or equivalent experience may complete the doctoral internship in anon-school setting if consistent with
program values and goals. Program policy shall specifically define equivalent experiences and explain their
acceptance with regard to doctoral internship requirements.)



34 Internsreceive an average of at least two hours of field-based supervision per full-time week from an
appropriately credentialed school psychologist or, for non-school settings, a psychologist appropriately credentialed
for the internship setting.

35 The internship placement agency provides appropriate support for the internship experience including: (a) a
written agreement specifying the period of appointment and any terms of compensation; (b) a schedul e of
appointments, expense reimbursement, a safe and secure work environment, adequate office space, and support
services consistent with that afforded agency school psychologists; (c) provision for participation in continuing
professional development activities; (d) release time for internship supervision; and (€) acommitment to the
internship as a diversified training experience.

IV. PERFORMANCE-BASED PROGRAM ASSESSMENT AND ACCOUNTABILITY

School psychology training programs employ systematic, valid evaluation of candidates, coursework, practica,
internship, faculty, supervisors, and resources and use the resulting information to monitor and improve program
quality. A key aspect of program accountability isthe assessment of the knowledge and capabilities of school
psychology candidates and of the positive impact that interns and graduates have on servicesto children, youth,
families, and other consumers. Further guidance regarding the assessment of candidate performanceis provided in a
companion NASP document, Guidelines for Performance-based Assessment and Program Accountability and

Devel opment.

41 Systematic, valid procedures are used to evaluate and improve the quality of the program. Different sources
of process and performance information (e.g., instructional evaluation, performance portfolios, field supervisor
evaluations, candidate/graduate performance on licensing/certification examinations, alumni follow-ups) are used, as
appropriate, to evaluate and improve components of the program.

4.2 The program applies specific published criteria, both objective and qualitative, for the assessment and
admission of candidates to the program at each level and for candidate retention and progression in the program. The
criteria address the academic and professional competencies, aswell as the professional work characteristics needed
for effective practice as a school psychologist (including respect for human diversity, communication skills, effective
interpersonal relations, ethical responsibility, adaptability, and initiative/dependability).

43 The program employs a systematic, valid process to ensure that all candidates, prior to the conclusion of the
internship experience, are able to integrate domains of knowledge and apply professional skillsin delivering a
comprehensive range of services evidenced by measurable positive impact on children, youth, families, and other
CONSUMEYS.



EXPANDED DESCRIPTIONS OF DOMAINS
OF SCHOOL PSYCHOLOGY TRAINING AND PRACTICE

The expanded descriptions of the “Domains of School Psychology Training and Practice” are adapted from pages 7-9
of Ysseldyke, J., Dawson, P., Lehr, C., Reschly, D., Reynolds, M. & Telzrow, C. (1997). School Psychology: A
Blueprint for Training and Practicell. Bethesda, MD: National Association of School Psychologists. Adapted
with permission of copyright holder.

21 Data-Based Decision-M aking and Accountability: School psychologists have knowledge of varied models
and methods of assessment that yield information useful in identifying strengths and needs, in under standing
problems, and in measuring progress and accomplishments. School psychologists use such models and methods as
part of a systematic processto collect data and other infor mation, trandate assessment resultsinto empirically-
based decisions about service delivery, and evaluate the outcomes of services. Data-based decision-making
permeates every aspect of professional practice.

EXPANDED DESCRIPTION: Data-based decision-making and accountability should be the organizing theme of and
permeate school psychology training and practice. School psychologists have knowledge of effective data-based
decision-making and problem-solving processes. They systematically collect information to identify and define
strengths and needs and use the information to make decisions, plan services, eval uate the outcomes of services,
and facilitate accountability for the decisions that have been made. School psychologists collect considerable data
onindividual students, educational and health programs, classroom environments, and other aspects of schools and
other agencies to evaluate problems and needs, assesscurrent status, and measure the effects of a decision-making
process.

School psychologists have knowledge of varied models and methods of assessment, or a process of testing,
observing, and interviewing, to collect datafor making decisions. They are well-versed in avariety of psychological
and educational assessment methods validated for the problem area under consideration, including formal and
informal test administration, behavioral assessment, curriculum-based measurement, interviews, and/or ecological or
environmental assessment. They collect data about environments, including school and home, aswell as cognitive,
emotional, social, and behavioral factors that have a significant impact on children’s school achievement and
personal competence. School psychologists evaluate the components of environments that facilitate or impede
learning or behavioral changes for children and identify how environmental factors and children’s characteristics
interact to affect academic and social/behavioral outconmes. They have knowledge of methods to link assessment
results with intervention and use data to design and implement effective direct and indirect intervention services that
promote children’ s competence and prevent difficulties or disabilities. They evaluate the outcomes of intervention
services, with effectiveness determined by the relationship between the actual outcome of the interventions and the
desired goals articul ated in the decision-making process.

School psychologists assist school and other agency administrators with assessment and data-based decision-
making designed to meet accountability responsibilities. School psychologists apply their knowledge of decision-
making and problem-solving processes to broader research and systems-level problemsthat result in (a)
identification of factors that influence learning and behavior; (b) evaluation of the outcomes of classroom, building,
and system initiatives; and (c) implementation of problem solving practices designed to meet general public
accountability responsibilities.

22 Consultation and Collaboration: School psychologists have knowledge of behavioral, mental health,
collaborative, and/or other consultation models and methods and of their application to particular situations. School
psychologists collabor ate effectively with othersin planning and decision-making processes at the individual,
group, and system levels.

EXPANDED DESCRIPTION: School psychologists have knowledge of and employ effective behavioral, mental
health, collaborative, and/or other consultation approaches. They apply their knowledge of consultation and
collaboration in numerous situations in their practice. School psychologists function as change agents, using their
knowledge and skillsin consultation and collaboration to promote change at the levels of theindividual student,
classroom, building, district, and/or other agency. School psychologists use consultation and collaboration to
facilitate development of harmonious environments in schools and other settings, to reduce the divisiveness and



disenfranchisement often found in troubled schools, and to promote the kinds of principles necessary to achieve
consensus.

School psychologists have the knowledge and skills necessary to facilitate communication and collaboration with
children and youth and among teams of school personnel, families, community professionals, and others. School
psychologists have positive interpersonal skills and listen, adapt, address ambiguity, and are patient in difficult
situations. They have knowledge of the important features of collaboration and use effective collaboration skills with
individuals of diverse backgrounds and characteristics. In addition to their knowledge and skillsin communication
and collaboration, school psychologistsclearly present and disseminate information to diverse audiences, such as
parents, teachers, school boards, policy makers, community leaders, colleagues, and othersin avariety of contexts.

23 Effective Instruction and Development of Cognitive/Academic Skills: School psychologists have knowledge
of human lear ning processes, techniques to assess these processes, and direct and indirect servicesapplicableto
the development of cognitive and academic skills. School psychologists, in collabor ation with others, develop
appropriate cognitive and academic goalsfor studentswith different abilities, disabilities, strengths, and needs,
implement inter ventionsto achieve those goals; and evaluate the effectiveness of interventions. Such interventions
include, but arenot limited to, instructional interventionsand consultation.

EXPANDED DESCRIPTION: School psychologists have knowledge of learning theory and cognitive strategies and
their application to the development of effective instructional strategiesto promote student learning. They have
knowledge of the cognitive and academic skills of studentswith different abilities, disabilities, strengths, and needs
and of assessment and instructional strategies for use with students with diverse backgrounds and experiences.
School psychologists are knowledgeabl e about principles of student-centered |earning and use the principlesto help
students develop their abilities to be self-regulated learners. They assist children with devel oping behaviorsto
support effective learning, such as study skills, self-monitoring, planning/organization, and time management skills.

School psychologists have a current, professional knowledge base of empirically-demonstrated components of
effective instruction and alternative instructional methodologies for students with diverse strengths and needs.
They assist in implementing a variety of assessment techniques and instructional methods to enhance the learning of
students at the individual, group, and systemslevels. School psychologists, in collaboration with others, set
individual learning goals, design alearning process to achieve those goals, and assess outcomes to determine
whether the goals are achieved. School psychologists maintain current information and research about advancesin
curriculum and instruction and share this information and research with educators, parents, and the community at
large to promote improvement in instruction and student achievement.

School psychologists help schools and other agencies devel op appropriate cognitive and academic goalsfor all
children, with variationsin standards and expectations for individual students and alternative ways to monitor and
assess individual student progress toward the accomplishment of goals and standards. They also assist State
Education Agency and Local Education Agency personnel who design state and local accountability systems.
School psychologists link assessment information to the development of instructional strategiesin order to meet the
individual learning needs of children. They have knowledge of and use appropriate assessment techniques to assess
progress toward academic goals and assist in revising instructional methodology as necessary. They apply
techniques to evaluate the extent to which the instructional or intervention strategy contributed to the outcome and
toidentify the factors that constitute a” successful” outcome. School psychologists are knowledgeable about and
routinely use methods to assess treatment integrity (the extent to which treatment or programs are being implemented
in the ways in which they were intended).

24 Saocialization and Development of Life Skills: School psychologists have knowledge of human
developmental processes, techniques to assess these processes, and direct and indirect services applicableto the
development of behavioral, affective, adaptive, and social skills. School psychologists, in collaboration with others,
develop appropriate behavioral, affective, adaptive, and social goalsfor students of varying abilities, disabilities,
strengths, and needs; implement inter ventionsto achieve those goals; and evaluate the effectiveness of
interventions. Such interventionsinclude, but are not limited to, consultation, behavior al assessment/inter vention,
and counseling.

EXPANDED DESCRIPTION: School psychologists have a current professional knowledge base about development
processesin behavioral, social, affective, and adaptive domains. They are knowledgeabl e about sound principles of



assessment and behavior change within these domains and apply these principles through the provision of effective
consultation, behavioral assessment, intervention, and counseling services. School psychologists have knowledge
of the socialization and life skills of children with different abilities, disabilities, strengths, and needs and knowledge
of direct and indirect intervention strategies for use with children with diverse backgrounds and experiences.

School psychologists have knowledge and skills in consultation, behavior management, and counseling strategies
that enhance appropriate student behavior. They develop methodologies, such as conflict resolution and social
problem-sol ving/deci sion-making approaches, that will assist teachers and families in teaching pro-social behavior.
School psychologists apply the principles of generalization and transfer of training to the devel opment of
interventionsin such away that, when appropriate, interventions can be implemented across settings (e.g., school,
home, community). School psychologists provide leadership in creating environments for children that reduce
alienation and foster the expression of appropriate behavior, aswell as environmentsin which all memberstreat one
another with respect and dignity. They assist teachers, families, and others with helping children become
responsible for their own behavior. School psychologists assist parents and other adult caregivers with the

devel opment and implementation of behavior change programsin the home in order to facilitate the learning and
development of their children.

School psychologists have knowledge of and facilitate the development and implementation of strategies that result
in optimal instructional environments, foster learning and high rates of students’ academic engaged time, and reduce
the presence of factorsthat promote alienation and have a negative impact on children’s learning and behavioral
progress. School psychologists have knowledge of research on classroom climate and of ecological and behavioral
approaches to classroom management. They use ecological and behavioral approaches to develop and implement
behavior change programs (individual, group, classroom, etc.). They incorporate appropriate strategies when
developing intervention programsto facilitate successful transitions of students from one environment to another
environment. These intervention programsinclude program to program, early childhood to school, and school to
work transitions.

School psychologists link assessment information to the development of strategiesin order to address individual
behavioral, affective, adaptive, and social goalsfor children. They have knowledge of and use appropriate
assessment techniques to assess progress toward goals and assist in revising intervention strategies as necessary.
They apply techniques to eval uate the extent to which the intervention strategy contributed to the outcome and to
identify the factors that constitute a "successful" outcome. School psychologists are knowledgeabl e about and
assess treatment integrity (the extent to which treatment or programs are being implemented in the ways in which
they were intended).

25 Student Diversity in Development and Learning: School psychologists have knowledge of individual
differences, abilities, and disabilities and of the potential influence of biological, social, cultural, ethnic,
experiential, socioeconomic, gender-related, and linguistic factorsin development and learning. Schoal
psychologists demonstrate the sensitivity and skills needed to work with individuals of diverse characteristicsand
toimplement strategies selected and/or adapted based on individual characteristics, strengths, and needs.

EXPANDED DESCRIPTION: School psychologists recognize that studentsin today’ s schools and their families
come from avariety of backgrounds. They have knowledge of the potential influences of biological, social, cultural,
ethnic, experiential, socioeconomic, gender-related, and linguistic factorsin children’s development and learning and
incorporate this knowledge when designing and implementing interventions to achieve learning and
social/behavioral outcomes. School psychologists have knowledge of individual differences, abilities, and
disabilities and assist with acknowledging, supporting, and integrating the activities and talents of all studentsinto
instructional programs and other settings. School psychologists recognize that experiential and linguistic differences
can also result in learning difficulties and apparent disabilities for children, and they assist schoolsin identifying
what is needed for students to succeed and what instructional or other modifications are required to address
children’ s difficulties. School psychologists develop academic and social/behavioral interventions that reflect
knowledge and understanding of children and families' cultures, backgrounds, and individual learning characteristics.
School psychologists recognize that interventions most likely to succeed are adapted to the individual needs and
characteristics of the students for whom they are designed.

School psychologists promote practices that help children and families of all backgrounds feel welcome and
appreciated in the school and community. School psychologists recognize in themselves and others the subtle racid,



class, gender, cultural, and other biases they may bring to their work and the way these biases influence decision-
making, instruction, behavior, and long-term outcomes for students.

26 School and Systems Or ganization, Policy Development, and Climate: School psychologists have knowledge
of general education, special education, and other educational and related services. They under stand schools and
other settingsas systems. School psychologistswork with individuals and groupsto facilitate policiesand
practicesthat create and maintain safe, supportive, and effective lear ning environmentsfor children and others.

EXPANDED DESCRIPTION: School psychologists have a current professional knowledge base of school and
systems structure and organization and of general education and regular education. They use their knowledge to
assist schools and other agencies in designing, implementing, and evaluating policies and practicesin areas such as
discipline, problem-solving, instructional support, staff training, school and other agency improvement plans,
program evaluation, transition plans, grading, retention, and home-school partnerships. School psychologists have
knowledge of and apply effective principles of organizational development and systemstheory to assist in promoting
learning, preventing problems, creating climates that result in mutual respect and caring for all individualsin the
system, facilitating decision-making and collaboration, and fostering a commitment to quality, effective servicesfor
all children, youth, and families.

School psychologists regularly contribute to the development of school, agency, community, and/or public policies
and procedures that advocate for effective programs and services and benefit all children, youth, and families. They
have the knowledge and skills to assume |leadership rolesin the development of systems change plans and/or public
policies (e.g., state or local school improvement plans) that directly impact the programs and services available to
children, youth, and their families in schools and communities and that directly impact the ways in which school
psychologists deliver their services. School psychologists assist in the development of policies and procedures to
ensure that schools are safe and violence free. They participate in the implementation and evaluation of programs
that result in safe and violence free schools and communities.

27 Prevention, CrisisIntervention, and Mental Health: School psychologists have knowledge of human
development and psychopathology and of associated biological, cultural, and social influences on human behavior.
School psychologists provide or contributeto prevention and intervention programsthat promote the mental health
and physical well-being of students.

EXPANDED DESCRIPTION: School psychologists have knowledge of current theory and research about child and
adolescent devel opment; psychopathol ogy; human diversity; biological, cultural, and socia influences on behavior;
societal stressors; crisesin schools and communities; and other factors. They apply their knowledge of these factors
to the identification and recognition of behaviorsthat are precursors to academic, behavioral, and serious personal
difficulties (e.g., conduct disorders, internalizing disorders, drug and alcohol abuse, etc.). They have knowledge of
effective prevention strategies and develop, implement, and eval uate programs based on recognition of the
precursors that lead to children’s severe learning and behavior problems. School psychologists have knowledge of
crisisintervention and collaborate with school personnel, parents, and the community in the aftermath of crises (e.g.,
suicide, death, natural disasters, murder, bombs or bomb threats, extraordinary violence, sexual harassment, etc.).

School psychologists are key participants in health programs for children and promote mental health in schools and
other agencies. They have knowledge of and address diverse health issues such as diet, eating disorders, teenage
pregnancy, AIDS prevention, and stress management. They collaborate with other health care professionals to
promote behaviorsthat lead to good health for children. They facilitate environmental changes that support the
health and adjustment of children. They have knowledge of and routinely access resources to address awide variety
of behavioral, learning, mental, and physical problems.

28 Home/School/Community Collaboration: School psychologists have knowledge of family systems,
including family strengths and influences on student development, lear ning, and behavior, and of methodsto involve
familiesin education and service ddlivery. School psychologistswork effectively with families, educator s, and
othersin the community to promote and provide comprehensive servicesto children and families.

EXPANDED DESCRIPTION: School psychologists have a current knowledge base about (a) family systems and their
influences on students’ cognitive, motivational, and social characteristics that affect their development and/or
academic performance; (b) family involvement in education; (¢) methods to promote collaboration and partnerships



between parents and educators that improve outcomes for students; (d) cultural issues that impact home-school
collaboration; and (€) other family, home, and community factors that work to support learning and achievement in
school. School psychologists apply this knowledge to design, implement, and eval uate programs that promote
school, family, and/or community partnerships and enhance academic and behavioral goals for students. For
example, school psychologists provide or collaborate with others in the development of educational and support
programs that assist parentsin efforts to enhance the academic and social/behavioral success of their children.

School psychologists provide support and assistance for parents when participating in school functions or activities
and help them become comfortable, active, effective participants. For example, they provide support for parents
when participating on special education and |EP teams, they encourage parent involvement in school wide
committees and improvement teams, and they facilitate home-school communication and collaboration when
problems arise. School psychologists have knowledge of and apply methods to facilitate collaboration between
schools and parents in designing school curriculum and interventions for students.

School psychologists educate schools and communities regarding the influence of family involvement on children’s
development and achievement and advocate for parent involvement in school governance whenever feasible. They
are knowledgeabl e about school and community resources; help create links between schools, families, and
community agencies; and help coordinate services when programming for children, including multiple agencies.
School psychologists work within the local system of careto provide for the health and mental health needs of
children.

29 Resear ch and Program Evaluation: School psychologists have knowledge of resear ch, statistics, and
evaluation methods. School psychologists evaluateresearch, trandateresear ch into practice, and under stand
resear ch design and statisticsin sufficient depth to plan and conduct investigations and program evaluationsfor
improvement of services.

EXPANDED DESCRIPTION: School psychologists have knowledge of basic principles of research design, including
single subject design and quantitative and qualitative research techniques, and apply the principlesin their own
research and as consumers of others research. They differentiate acceptable from inadequate research and evaluate
research in terms of itsinternal and external validity. They have knowledge of research and statistics in sufficient
depth to evaluate published research and to plan and conduct their own investigations. They have knowledge of
evaluation techniques and methods and integrate their knowledge of research, statistics, and evaluation when
collecting data about school and community programs and in other program accountability activities. School
psychol ogists have knowledge of measurement principles and psychometric standards and apply the knowledge
when selecting and using assessment techniques and published tests. They review and evaluate validity research
and psychometric properties when sel ecting the best assessment methods to use in data-based decision-making.

School psychologists maintain a professional knowledge base of research findings, professional literature, and other
information relevant to their work and apply the knowledge base to all components of their work. They base their
practice on sound research and translate new research findingsinto service delivery improvements. School
psychologists have knowledge of and apply findings from intervention research when designing educational, mental
health, or treatment programs for children.

School psychologists provide leadership in schools and other agenciesin understanding and using research and
evaluation data. They apply their knowledge and skillsin statistics and measurement to assist school or agency
personnel with valid interpretation and use of school and/or district data. School psychologists provide information
about relevant research findings to school personnel, parents, and the public.

2.10 School Psychology Practice and Development: School psychologists have knowledge of the history and
foundations of their profession; of various service models and methods; of public policy development applicableto
servicesto children and families; and of ethical, professional, and legal standards. School psychologists practicein
waysthat are consistent with applicable standards, areinvolved in their profession, and have the knowledge and
skills needed to acquir e car eer -long professional development.

EXPANDED DESCRIPTION: School psychologists have knowledge of the standards, models, methods, and
practices of their profession and apply their knowledge to all aspects of their professional services. They have
knowledge of the history and foundations of school psychology, aswell as psychology, education, special



education, health care, and related fields and use this understanding in work with children, parents, and professionals
in schools and other agencies. They have knowledge of all appropriate ethical, professional, and legal standards,

and they practice in schools and other settingsin ways that meet standards, both to enhance the quality of services
and to protect the rights of all parties. School psychologists promote due process guidelinesin all decisions
affecting students; maintain accepted standards in assessment, consultation, intervention, and general professional
practice; and fulfill all legal requirements, asin response to law and court decisions. They have knowledge of the
processes and procedures for public policy development. School psychologists use their knowledge of professional
and legal standardsto advocate for the rights and welfare of children and families and to promote new public policies
and practices in schools and other settings.

School psychologists recognize that their own learning and devel opment must continue throughout their careers.
They have knowledge of and apply methods to routinely eval uate their own knowledge, professional competencies,
and outcomes of their services and use their evaluation to determine specific needs for their continuing professional
development. They recognize their own limitations and biases, aswell as those areas in which they have training and
expertise. School psychologists plan and implement systematic and effective techniques to enhance their
professional development throughout their careers, and they acquire training to meet current needsin schools and
other settings. School psychologists maintain certification or licensure and attend continuing professional
development activities. They work with other school psychologists and school or agency staff to advocate for
continuing professional development opportunitiesfor all personnel.

2.11 Information Technology: School psychologists have knowledge of infor mation sour ces and technology
relevant totheir work. School psychologists access, evaluate, and utilize infor mation sour ces and technology in
waysthat safeguard or enhancethe quality of services.

EXPANDED DESCRIPTION: School psychologists recognize that advancesin technology have many positive
impacts on the dissemination of information, on their professional practice, and on services for children. School
psychologists use the latest technological advancesin their work, but also recognize the need to use technology in
ways that safeguard or enhance the quality of services. School psychologists have knowledge of information
sources and technology and of methods and standards for using information technology to enhance services.
School psychol ogists wisely use information resources such as digital medium (e.g., CD-ROM), the World Wide
Web, e-mail, interactive television, distance learning technology, etc. to acquire information, current research
findings, and continuing professional development. School psychol ogists have knowledge and skillsin using word
processing, spread sheets, test scoring software, and other computer resources to function more effectively and
efficiently. School psychologists have current knowl edge about technol ogy resources for children (e.g.,
instructional software, adaptive technology for individuals with disabilities) and use the resources when designing,
implementing, and eval uating instructional programs or interventionsfor children.

10
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APPENDIX A
DEFINITIONSOF TERMSUSED IN STANDARDS FOR TRAINING AND FIELD PLACEMENT PROGRAMSIN
SCHOOL PSYCHOLOGY

Integrated, sequential program of study- a planned sequence of related courses and field experiences designed
around program goals. Course prerequisites, arequired program sequence, and/or similar methods ensure candidates
complete the program in a systematic, sequential manner.

Practica closely supervised on-campus or field-based activities designed to develop and evaluate a school
psychology candidate’ s mastery of distinct professional skills consistent with program and/or course goals. Practica
activities may be completed as part of separate courses focusing on distinct skills or as part of amore extensive
experience that coversarange of skills.

I nter nship- a supervised, culminating, comprehensive, pre-degree field experience through which school psychology
candidates have the opportunity to integrate and apply professional knowledge and skills acquired in prior courses
and practica, aswell as to acquire new competencies consi stent with training program goals.

School setting- a setting in which the primary goal is the education of students of diverse backgrounds,
characteristics, abilities, disabilities, and needs who are enrolled in grades P-12. The school setting has available an
internal or external pupil services unit that includes at |east one credentialed school psychologist and provides afull
range of student services.

Program faculty- faculty with primary teaching, supervisory, and/or administrative responsibilities in the school
psychology program. Program faculty, as opposed to other faculty who may teach one or more program courses,
participate in program decision-making, planning, and eval uation processes.

Continuing professional development- formal post-degree activities designed to enhance the knowledge and/or skills
of practicing professionals or to provide opportunities to acquire new knowledge of skills.

Residency- auniversity or program requirement that a specified minimum number of credit hours be completed within
aminimum time period. At the graduate level, full-time enroliment istypically defined as at |east nine semester hours
or the equivalent during any one semester. Thus, one academic year of “continuous” residency istypically defined
asenrollment in at least nine semester hours per semester for a period of one academic year or two consecutive
semesters.

Alter native planned experiences- planned experiences designed to accomplish many of the same goals as full-time,
continuous residency. Examplesinclude required attendance at regularly scheduled program/department seminars,
participation with other candidates and faculty in professional organization meetings, participation with other
candidates and faculty in ongoing research, program development and/or service activities, and similar regularly
scheduled activities that provide opportunities for candidates to develop an affiliation with colleagues, faculty, and
the profession.

Ingtitutional documentation of program completion- “official” documentation provided by the higher education
institution (or by aunit of theinstitution) that an individual has completed the entire required program of studies,
including theinternship. Institutional documentation istypically in the form of a degree or diploma, certificate of
advanced graduate studies, transcript notation indicating program completion, or similar documentation.

Degree specialization in school psychology- a degree specifically in school psychology or adegreein an allied field
(e.g., educational or counseling psychology), but with aformal, identifiable specialization in school psychology. A
specialization is typically noted on the diploma or academic transcript.

FTE- full-time equivalent. Theratio of FTE candidates to FTE faculty consists of candidates enrolled full-timein the
program to full-time program faculty, and/or a pro-rated proportion of part-time candidates and/or part-time faculty.
Interns may be pro-rated based on the semester hours enrolled and the amount of supervision provided by program
faculty.



Specialist level internship or equivalent experience- completion of a supervised internship as part of one’s specialist
level program or similar, supervised field experience. Experiences considered equivalent to such an internship must
be defined by the program.

Graduate semester hours- units of graduate credit based on a semester course schedule. In casesin which aquarter
schedule system is used, three quarter hours equals two semester hours. Thus, 90 quarter hours of credit are
essentially equivalent to 60 semester hours.

Public policy- adynamic process reflecting the nature, values, and operations of apolitical system such asthe
government or one of its subparts (e.g., schools), and includes the positive and negative consequences of
government action. The processincludes the establishment of priorities and the allocation and reallocation of
available resourcesto specific plans, goals, or tasks to achieve these priorities. Assuch, public policy servesto
create, improve, or dissolve the very systems within which school psychologists work. (Adapted from: Dye, T. R.
(1995). Under standing public policy. Englewood Cliffs, NJ: Prentice-Hall.)

12
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A Guidefor Performance-Based Assessment, Accountability, and Program Development in

School Psychology Training Programs

I ntroduction

Educationd reform initiatives have shifted the focus of American education from issues relating
to process to issues reating to outcomes. Discussons of schooling have moved from emphases on
process requirements, such as course credits for a diploma, to emphases on demonstrations of
knowledge and performance. Standards, outcomes, and accountability are now seen as the foundation
of education. Just as public school educators are grappling with these issues in reation to student
achievement, assessment and instruction, faculty in higher education are dso engaged in a process of
recong dering the preparation of professonas from asimilar perspective. (Cobb, 1995)

The restructuring of professona preparation programs in education has focused on continuous
assessment of performance-based standards that define what graduates must know and be able to do.
It is thus important that programs establish linkages among (1) training standards that specify
professional competencies, (2) continuous performance- based assessment of both individua candidates
and program outcomes, and (3) requirements for state and nationa certification/licensure that focus on
the demongration of professona skills. (Wise & Leibrand, 1996)

Over the last twenty years, national accreditation standards have continued to move away from
emphases on input and process variables and to give more attention to critica professiona
competencies and outcomes which reflect the knowledge and skills that a new professond should
demondtrate at the completion of atraining program. The most recent criteria of the Nationa Council for
the Accreditation of Teacher Education (NCATE, 2001) reflect substantial movement in the direction of
performance-based accreditation. To add further emphasis to this movement and to assst professiona
education units, NCATE' s Specidty Area Studies Board, which represents 20 nationd professiona
gpecidty organizations including NASP, developed Principles for Performance-Based Assessment
Systems in Professional Education Programs (NCATE, 2000).

The current verson of Standards for Training and Field Placement Programs in School
Psychology (NASP, 2000) mirrors the changes reflected in the new NCATE standards, and in the

national movement in the preparation of education professionas. Moreover, requirements relating to
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performance-based accountability are not new to NASP standards. The previous version of thetraining
standards (NASP, 1994) required programs to demonstrate how they ensured that al graduates were
able to demondtrate positive, measurable change with regard to the educationa or mental hedth needs
of children and youth. The most recent NASP standards for school psychology training programs
(2000) have moved further away from emphasizing program curriculum and course offerings, to an even
greater focus on demongtrations by programs that they are preparing candidates with critical

professona knowledge and skills reflected in the domains of professond practice.

Purpose of the Guide

This guide was developed as a companion document to Standards for Training and Field
Placement Programsin School Psychology (NASP, 2000). The purpose of this document isto
provide school psychology training programs with guidelines and suggested practicesin the area
of performance-based assessment and accountability. A framework is presented that will assist
programs with the development of a comprehensive, program-based system of performance
assessment and accountability that can be used to evaluate the competencies of all school
psychology candidates and graduates.

Our foremogt intent is for the standards and associated review processto provide a sound basis
for program development and evaluation that ensures the quality preparation of school psychologidts,
and that facilitates the provison of effective school psychologica services for the children, youth,

families, and others served by our profession.

The topics addressed in this guide include:

e Methodsthat a program might employ to assess the competencies and performance of
school psychology candidates and graduates.

e Guiddines and suggested practices for developing or improving a comprehensive system of
candidate and program assessment.

e Information about program review and documentation/evidence that will be required of al
school psychology programs.



Assessment of Individual Candidate Competencies and Performance

School psychology iswell stuated to respond to performance- based training standards,
accreditation procedures that emphasi ze program responsibility to demonstrate candidate competency,
and the increasing use of knowledge-based tests and performance-based assessmentsto attain
certification and licensure. NASP has maintained a nationd certification system that includes a
performance-based component since 1988, and has included requirements for program assessment and
accountability initstraining standards snce 1994. Additiondly, school psychology programs have long
required extensive fid d-based experiences (practica and internship) that provide a context for the
development and assessment of professional skills. However, past emphasis has been on the processes
and inputs associated with such training opportunities. School psychology programs, aswell as other
professona preparation programs, now are being encouraged to consider a broader array of methods
for assessng and documenting outcomes. Thus, assessment methods utilized by programs should
provide opportunities for candidates to demongtrate both what they know, and what they can do.

School psychology faculty, by virtue of their expertise in assessment and individud differences,
are uniquely qudified to bring this knowledge to bear on the condderation of candidate performancein
graduate training programs. The congderations are smilar to those that we remind our own students
about when conducting an individua assessment of alearner: awareness of the purpose of the
assessment, selection of appropriate and technically adequate assessment procedures, consideration of
the consequences of assessment, and linking assessment results to intended outcomes.

Aswe know, assessment is best conducted through multiple sources of information and multiple
methods of gathering data. Specific assessment measures should be selected on the basis of factors such
as.

e Rdiahility, vdidity, and utility.

e The need for multiple methods that represent multiple data sources, multiple environments,

and the assessment of multiple domains.

e Theneed for methods that alow assessment across time, and provide continuous monitoring

of progress toward desired goa's and outcomes.

18
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Assessment procedures that reflect these same characteristics are those that should be evident
in school psychology training programs. Various methods that programs might employ when assessing
the competencies and performance of individua school psychology candidates are subsequently
presented. As programs consider arange of assessment procedures, choices should be made to use
methods that are best suited to the training philosophy, ingtitutional context, and desired outcomes of an
individua program. The methods presented here are particularly useful for evauating candidate
performance and may often serve as aform of culminating assessment. It is recognized that each school
psychology training program is likely to have a different set of assessment methods to reflect unique
features and competencies that are emphasized.

Specific assessment methods that programs might wish to consder are examinations,
performance appraisas, case studies, smulations, portfolios, candidate and graduate questionnaires, exit
interviews, and surveys of supervisors, employers, and other externd congtituents. Each assessment

method will be briefly described, aong with some consderations that may influence its use in aschool
psychology preparation program.

Examinations

There are various examination options available to school psychology programs to assess
candidate knowledge. Examinations may be designed to assess knowledge specific to individua courses
and topics, or to assess the synthesis and integration of knowledge areas within the program or as
reflected in nationd and/or sate professiona standards. Examinations are often localy developed, and
thus have a clear relationship to the program curriculum. Localy-devel oped examinations frequently
used in school psychology training programs are comprehensive or qualifying examinations, and ord
examinaions. While having many strengths, localy-devel oped examinations may not sufficiently address
issues of externa vdidity. Thus, another examination option used by school psychology programsis
dandardized nationa and/or state examinations. These examinations typically reflect content congstent
with national and/or sate standards, and provide a reference group comparison that programs may

choose to use as one piece of information about individua candidate performance.

Performance Appraisals

Thisform of assessment dlows for an overt demongtration of kills, often in authentic or red-life
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Stuations. Performance gppraisas assess skill development and attainment; and thus the application and
generdization of knowledge and skills to specific settings and Stuations. While authentic settings and
demondtration of skills are powerful factors, it is critica that performance gppraisas include specific and
operationd criteriafor observing and evauating the performance of a candidate. Within school
psychology programs, performance appraisals are often embedded in courses that address professional
skill development in areas such as assessment, consultation, and intervention, aswell asin practicaand
internship regquirements. Some examples include: faculty and field supervisor observations of candidates
working with dlientsin field Stes; video or audiotapes of candidate sessions with clients that are later
evauated by an ingtructor; candidates completing self-agppraisas of specific skillsin areas such as
interviewing, test adminigtration, and counsding through the use of a sandard evaluation system that
specifies performance criteria; and field supervisors evaluating candidate performance over adesignated
period of time through the use of a practicum or internship evauation form.

Case Studies

Case studies, or in-depth descriptions of referred cases and associated services and outcomes
in authentic settings, are another means to assess the gpplication of knowledge and professond skill
development, dong with broad or specific issues of professond practice. Case sudies can aso serve to
evauate reasoning, in-depth understanding, and integration of knowledge, and as a means of ng
knowledge and practice skills. The use of cases that involve complex child and youth issues, aswell as
the integration of skills across various areas such as assessment, consultation, and intervention may be
part of aculminating evaluation of program candidates.

Because cases vary substantidly in terms of referring issues, client characteristicsneeds, service
Settings, and other issues, it isimportant for programs to provide candidates with
parameters/requirements for case sudies. Such requirements might address client age ranges, types of
referring questions or issues, types of service provison (e.g., assessment, counseling, behaviord
andys<lintervention, consultation), and requirements for assessing outcomes. Examples of case sudies
may be helpful in illustrating expectations. It is aso important that candidates be provided with criteria or
rubrics by which case studies will be evaluated. Such rubrics or criteriawill vary depending on the case
study requirements.
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Simulations

Direct assessment of skillsin authentic settings is not dways possible. Therefore, the use of
smulations that gpproximate “red life’ events and settings offer an dternative means of ng
candidate competencies. Within school psychology programs, smulations are frequently used asa
precursor to actua practice in thefield. Thisalowsfor a“low risk” application and integration of
knowledge and skills to cases that gpproximeate professiona practice. Other mgor advantages of
smulations are that they can standardize assessments across candidates (i.e., al candidates can be
exposed to the same case), and assess candidate response to low probability but important events such
asethica dilemmas and criss Stuations. It isfor these reasons that Smulations may be useful as part of

comprehensive examinaions or other culminating assessments.

Portfolios

Portfolios that include candidate work samples are frequently used in school psychology
programs as a method of culminating assessment presented and evauated at the end of a program. The
contents of a portfolio can be chosen to reflect developing knowledge, skills, and professiona
competencies, they can also be chosen to reflect “best work” and the attainment of specified
professona competencies. The work samples or products most frequently found in school psychology
program portfolios are: practica products/cases; internship products/cases; course-related products;
field Stefinternship supervisor evauations, salf-reflection statements; research project; and resumes
(Prus & Martin, 2000). When considering the specific products or cases that portfolios include from
practica and internship, the following professona competencies may be addressed: assessment,
consultation, behavior andys gintervention, counsding, research, training/in-service, prevention, and
supervison.

Critical aspects of usng portfolios as a candidate assessment measure are providing specific
detail about the type of products to be included, and providing evauation criteriathat will be gpplied to
the portfolio products. Given the diversity of products in many portfolios, it is often necessary to
develop multiple evaluation criteria (e.g., one for assessment and intervention cases, another for in-

service presentations, and another for research papers).
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Candidate and Graduate Questionnaires

Another means of ng the competency of candidates and graduatesisto engage themin
reflection through the use of questionnaires that address the components of the preparation program,
professional competencies, and professond gods. It must be recognized that these questionnaires are
designed to assess perceptions and opinions, not observed behavior or demongtration of knowledge
and ills. While sdf-report data should be interpreted cautioudy, it may serve as an excellent source of
information regarding the correspondence across program goals and objectives, faculty perceptions,
and candidate/graduate perceptions. Questionnaires should be carefully developed to dlow for this
triangulation of data sources, and thusinform individual candidate assessment and future program

development efforts.

Exit Interviews

Interviews conducted by faculty at the end of acandidate’ s program alow for individudization
of questions and follow-up probes that are not possible on a written questionnaire or survey. While a
gtandard interview protocol should be used with al candidates, flexibility is needed to clarify and expand
on ideas and issues that arise during the interview. Exit interviews often include the same content as
student and graduate questionnaires, but alow for persond interaction. This interaction may serveto
encourage responses from some candidates, and inhibit responses from others. To ensure consstency in
content and the best probability of effective student-faculty interaction, school psychology programs
should carefully consder which faculty are to conduct exit interviews. There are dso dternaive waysto
complete an exit interview, such as conducting telephone interviews, having candidates complete a brief
questionnaire first and then discuss responses during a shorter interview sesson, and randomly selecting

asample of sudentsto interview.

Surveys of Supervisors, Employers, and Other External Constituents

While faculty in school psychology programs are often the primary evauators of a candidate’ s
professona competency, the perspective that externa congtituents bring to the assessment processis
often unique and vauable. Through the process of surveying practicum supervisors, internship
supervisors, and employers, a school psychology program is able to obtain a measure of how well
candidates generdize knowledge and skillsto afield setting and perform independently. Thisinput



provides multiple perspectives, and offers an dement of objectivity that programs may not achieve when
only considering the perspectives of faculty and students within the program. A frequent by-product of
requesting input from external congtituentsis that collaborative relationships are established and
reinforced which serve to enhance the program and the efforts of faculty.

It isimportant that evauation criteria or rubrics for performance assessment methods such as
case studies, smulations, and portfolios be operationdized and communicated to candidates as a clear
indication of program expectations. Programs may choose to provide candidates with samples of
completed work or specific products that clearly convey such expectations. Once criteria have been
developed, efforts should be made to establish inter-rater rdiability through the use of multiple raters for
each product. While school psychology program faculty are most often involved in the evaluation of
case studies or portfolios, programs may aso choose to involve other individuas, such asfied
supervisors, in the process.

As programs consider these various methods, it is clear that assessment of candidates must go
beyond smple indicators of achievement such as course grades and overall GPA. The assessment
methods chosen must be consistent with stated program goa's and objectives, and reflect candidate
competenciesin professond practice domains. Moreover, assessment must be based on multi-method
and multi- source approaches that are used throughout the candidate’ s preparation, aswell as
culminating evidence demongtrating competencies upon completion of the program. Thus, not only are
courses and required activities completed, but competencies are demongtrated in the domains of
professiona practice and other areas emphasized by the program. For example, in one school
psychology program the selected assessment procedures may include course examinations,
observations and evauation of practicum activities, a written comprehensive examination, supervisor
evauation of internship performance, and the presentation of a professond portfolio at the completion
of internship. A second school psychology program may use course examinations, observations and
evauation of practicum activities, completion of a series of case Sudies, supervisor evauation of
internship performance, and an exit interview with program faculty. As school psychology programs
expand the methods used to assess candidate competency and performance, consideration must be
given to how these various methods and approaches are integrated into a comprehensive system of

assessment.
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Characteristics of Performance-Based Program Assessment and Accountability

Schoal psychology programs must consider how the individua assessment approaches selected
for use with program candidates reflect a comprehensive system of assessment for the program. A
system of assessment has digtinct characteristics and serves to not only inform the program of individud
candidate performance, but also provides an opportunity for programs to consider assessment data
across multiple candidates. Thisis one means of program evauation that can inform program
development efforts. The following section will present critica features and characterigtics of a
performance-based system of assessment, and discuss the gpplication of such a system to school
psychology programs.

NCATE Specialty Area Studies Board Principles for Performance-Based Assessment
Systems in Professional Education Programs (2000) establishes certain qualities that should
characterize a comprehensive, performance-based system. According to those principles, each
program will have a comprehensive system of assessment, accountability, and program development
that:

Is clearly delineated in program policy, and is consistent with stated program philosophy and

godls.

e Uses multiple measures of knowledge and skills.

e Embeds assessment activities in the program in meaningful ways.

e Uses assessment methods on a continuous basis, throughout the program.

e ldentifies, evduates, and communicates benchmarks of performance (unsatisfactory,
acceptable, superior) in the program and across competency areas to school psychology
candidates.

e Complements program assessment information with information available from externa sources.

e Aggregates assessment information across candidates and graduates to inform program

development and improvement.

What are the implications of these principles for a school psychology program?
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Each program is encouraged to develop an assessment and evauation system to provide
comprehengve information on each candidate’ s proficiency in reation to the performance-
based standards. Thereisno single way to assure that candidates meet the performance-
based standards, or to judge candidate mastery of the standards at acceptable levels of
proficiency.

An assessment and eva uation system should be implemented that ensuresthat all school
psychology candidates have acquired and demonstrated the requisite knowledge and
professona competencies identified by the program in accordance with the domains of
professional practice.

A program should demonstrate a multi-method approach, using multiple data sources, and
multiple environments; in the assessment of candidate/intern competencies and the ability of
candidates to bring about positive impact on children and youth.

Programs are to describe the system of assessment and to demondirate the relationship
between that system and program goas and philosophy. The assessment methods should be
tied to program goa's and objectives, have specific operationd criteriathat are gpplied, and
involve both the faculty and intern supervisors or othersin

Evidence should be provided that the program systematicdly usesindividud candidate
assessment data and other eva uation information for programmatic sdf-evauation and
improvement. To demondirate the use of assessment information, programs are encouraged
to summarize and aggregate data from designated assessment procedures. This might be
done by summarizing results as averages, range of responses, moda responses, examples of
written responses, and/or other forms of dataanayss. The program should demonstrate
how it makes use of these data to regularly revise the program and assure thet all candidates
meet the stlandards for proficiency in the recognized areas of professond practice.

The assessment system must be integrated into the learning experiences of the program and
not merely represent a series of course evaluation activities, or unrelated, add-on tasks that
are not explicitly tied to program objectives and outcomes. The results of the assessment
system should be helpful to individua candidates, program operation and revison, and for
meeting program approva requirements.



7. The performance-based assessment and accountability system should be an assessment plan
for both individua candidates and the program. This assessment plan specifies assessment
and evaluation activities, their link to the nationd training standards, and how the program
conceptudizes a system of assessment for the program to not only assure individua

candidate competencies but aso inform ongoing program development and improvement.

Program Review and Documentation

The adoption of Sandards for Training and Field Placement Programs in School
Psychology (NASP, 2000), with an emphasis on performance-based standards, places a greater
responsibility on school psychology programs to describe and document program goal's and outcomes.
It is the respongihbility of the program to “make the case” that its policies and practices are consistent
with the standards and that its candidates are prepared to provide a comprehensive range of school
psychologica services congstent with the sandards. Documentation of program requirements, a system
of assessment and program development, and evidence demongrating proficient candidate performance
isacritical part of the program review and approva process. The review process is conducted to
answer the question:

Is the program preparing school psychologists with the knowledge and skills necessary to provide

a comprehensive range of school psychologica servicesthat positively impact children, youth,
families, and other consumers?

Each training program undergoing review will provide specific evidence of how the NASP
Sandards for Training and Field Placement Programsin School Psychology(2000) are being met.
The stlandards can be organized into two mgor types. programmetic standards and candidate
performance standards. The programmatic standards include: Standard | - Program Context/Structure;
Standard 111 - Fied Experiences/Internship; Standard 1V - Performance-based Program A ssessment
and Accountability; and Standard V' - Program Support/Resources. The candidate performance
gandard is Standard 11: Domains of School Psychology Training and Practice, which includes 11
gpecific domains. These domains are:

e Data-based decision-making and accountability
e Conaultation and collaboration
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e Effective ingtruction and development of cognitive/academic kills

e Socidizaion and development of life skills

e Student diversity in development and learning

e School and systemns organization, policy development and climate

e Prevention, crissintervention, and mental hedth

e Home/school/community collaboration

e Research and program evauation

e School psychology practice and development

e Information technology

Given the two types of standards, there is specific evidence needed to address the

programmatic standards (Standards |, 111, 1V, V) that differs somewhat from the evidence needed to
address the candidate performance standard (Standard 11). The following sections describe various
types of evidence and discuss how such evidence will be evaluated as part of the program review

Process.

Programmatic Standards and Associated Evidence

Programmatic standards (Standards |, 111, 1V, and V) are intended to assure consstency in the
opportunities afforded sudentsin a program and to assure that training processes are consistent with
national standards. These standards require that programs provide policy and practice documentation.
Documentation of pertinent policy is needed to show that a requirement has been “ingtitutionaized” and
thus applies to dl candidates in the program. Evidence of practice is needed to demonstrate that the
actud preparation of candidatesis carried out in a manner consstent with stated program requirements
and the rdlevant NASP standard(s). The only exception to this requirement is Standard V where
documentation of policy or practice aloneis sufficient to meet the standard. It should be noted that
Standard V' does not require a response from programs in ingtitutions that are NCATE accredited or
are undergoing NCATE review.

The following are examples of the types of policy and practice documentation that a program
may submit. Note that some forms of documentation are required of al programs, while other forms are

at the program’ s discretion.
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Examples of policy documentation:

Program handbook or comparable document(s) that describe the program’s
philosophy/conceptud framework, goals/objectives, required curriculum, and policies
(REQUIRED)

Description of the program’s system of candidate and program assessment and accountability
(REQUIRED)

Rdevant section(s) of the indtitution’ s graduate catalog or bulletin

Practicalinternship handbook(s)

Minutes of faculty/program mestings

Examples of practice documentation:

Blinded transcripts or academic records of three recent (i.e., within the past academic year)
program graduates (REQUIRED)

Student programs of studies

Syllabi

Practica and internship performance evauation forms

Intern logg'summaries

Agreements with field Sites specifying internship practices/requirements

Minutes of faculty mestings

Program annua reports

Per formance Standar ds and Associated Evidence

Performance standards (Standard 11), are expressed in terms of “Domains of School

Psychology Training and Practice.” These performance standards are intended to assure that training

outcomes are consistent with national standards, and that program candidates/graduates are able to

provide effective school psychologica services that positively impact children, youth, families, and other

consumers.

The documentation/evidence that is needed to respond to each candidate performance standard

is different than what is required for the programmatic standards. Documentation/evidence for Standard
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I1 will condst of “AAA Evidence”, or evidence that each domain is addressed, assessed, and attained

in the program. These are described more fully below.

Addressed

Assessed

Attained

How does the program provide the knowledge and skills necessary for the development
of competenciesin adomain? To respond to this question in each domain area,
evidence provided by a program might include: program goas/objectives; transcripts;
course and practica syllabi; and internship requirements.

How does the program assess and monitor the devel opment of candidate competency
inadomain? Evidence might include: course and practica evaluation requirements,
practica evauation forms, documentation of the program assessment and monitoring

system for individua candidates.

How does the program determine that candidates/graduates have attained acceptable
competence in adomain? Evidence might include: internship performance appraisa
results, asummary of results on state/national school psychology licensing examinations,
results from other culminating assessments, and results from dumni and/or employer

surveys.

The following are examples of the types of performance documentation that a program might

submit. Note that some forms of documentation are required of dl programs, while other forms are at

the program’ s discretion. A sample program response in Appendix B illustrates how one program may

respond to one of the “Domains of Training and Practice’.

Examples of performance documentation:

e Summary of field supervisor performance gppraisas of recent (e.g., for the two years prior to

program review) interns (REQUIRED)

e Summary of performance of recent (e.g., for the two years prior to program review)

candidates/graduates on the state school psychology credentiaing examination or on the nationa



examination (Nationd Teachers Examinaion Praxis I examination in school psychology)
(REQUIRED)

Summary of the results of at least one program-embedded, comprehensive, culminating
performance-based measure (e.g., case studies, portfolio) (REQUIRED)

Candidate surveysexit interview results

Reaults of dumni and/or employer surveys

Other evidence that program candidates/graduates attain the “ Domains of School Psychology
Training and Practice” as set forth in Standard |1.

Please note that it is necessary to provide not just the results of program assessment methods,

but aso the requirements and corresponding criterialrubrics. For example, if the program assesses all

candidates using a case study approach, then the requirements for the case study, the criterialrubric

used to judge the case study, asummary of results, and the program’ sinterpretation of the results

should be provided. Other standards (e.g., Standard 1V) require that the program demonstrate as part

of its assessment system that it not only assesses and documents results, but uses the results to evauate

and improve the program. Thisis acritica aspect of program development and accountability.

Summary of Required Documentation/Evidence

In summary, the following types of documentation/evidence are required as part of the NASP

program review process.

Program handbook(s) or comparable document(s) that describe the program’s
philosophy/conceptud framework, goas/objectives, required curriculum, and policies.
University and/or department policies relevant to school psychology program and standards (if
not included in the program handbook).

Description of the program’s system of candidate/program assessment and accountability (if not
included in the program handbook).

Transcripts/academic records of three recent (within the year prior to the review) program

graduates.
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e Evidence that the program addresses and assesses the domains of school psychology training
and practice, which may include program goa s/'objectives, course/practica syllabi, and
internship requirements and associated evauation forms/methods.

e Summary of the results of a least one program embedded, comprehensive, culminating,
performance-based measure.

e Summary of recent (e.g., for the two years prior to program review) candidate state school
psychology licensure/certification examination performance or, in the absence of any such date
requirement, performance on the NTE Praxis |1 Exam in School Psychology.

e Summary of field supervisor evauations of recent interns (e.g., for the two years prior to
program review).

e At thediscretion of the program, other evidence that program candidates/graduates attain the
domains of school psychology practice and training as set forth in the training standards.

e Evidence that the program uses the results of assessment for purposes of program evaluation

and improvement.

The Evaluation of Program Evidence

The NASP program review process involves the careful evauation of program evidencein
relaion to nationa standards. This process is described more fully in Program Approval Board
Policies and Procedures, available from NASP. As part of the program review process, each

gandard is evauated using the following criteria

Adequately Addressed The program has presented documentation/evidence thet clearly
establishes that the standard is met.

Not Adequately Addressed The evidence provided by the program to document a standard is

incomplete, unclear, or did not address the standard.

Noncompliance The evidence provided is incongstent with the standard, or otherwise

indicates that the sandard is not met.
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Adherence to critical standards, and to the preponderance of standards, is needed in order to
attain NASP gpprova and NCATE “Nationaly Recognized Program” status.

Conclusion

The purpose of this document was to provide school psychology programs with guiddines and
suggested practices for performance-based assessment and accountability. It will hopefully serveasa
useful starting point for program slf-evauation and development as well as astimulart for further
development and research within our field.

For further information and materias on the NASP program review process and associated
policies and procedures, please contact the chair of the Program Approva Board or the Manager for
Professional Standards at:

NASP
4340 East West Highway
Suite 402
Bethesda, MD 20814

Phone: 301-657-0270
Web: www.naspweb.org
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APPENDIX A

National Council for Accreditation of Teacher Education NCATE
Specialty Area Studies Board

Principlesfor Performance-Based Assessment Systems
in Professional Education Programs

March, 2000

Assessing what professiona educator candidates know and can do is critical to implementing
the performance- based standards of the National Council for Accreditation of Teacher Education
(NCATE) and its effiliated national professond specidty organizations. Given the complexities of
teaching and other educationd professions, the range of knowledge, skills, and dispositionsto be
assessed, the multiple purposes for which assessment results are used, and the stakes associated with
the outcomes, assessment in professiona education programs and units needs to include multiple
measures implemented on a systematic and ongoing basis as part of a comprehensive syssem. This
document outlines principles set forth by the NCATE Specidty Area Studies Board for performance-
based assessment systems at the program leve.

Although assessment syslems will vary across programs and units, they generaly should @)
address the knowledge, skills, and dispositions to be acquired by professional educator candidates as
et forth in program goals, b) be consistent with the standards of relevant national and state
accrediting/approva bodies; ¢) have multiple means for measuring candidate performance and impact;
and d) provide on-going, sysematic information useful for decison-making. It is particularly criticd that
assessment systems provide credible results that are collected and used in afair, valid manner consstent
with their intended purpos(s).

Assessment systems should have the following characterigtics:

1. The system is driven by a conceptua framework and program values which espouse assessment asa
vehicle for both individuad and program sdlf-evduation and improvement. Assessment is planned and
implemented by key stakeholdersin amanner consstent with the method of inquiry in the discipline and
is consdered ameans to an end rather than an end in itsdlf.

2. The system includes components which work together in a synergistic manner to address the
knowledge, skills, and dispositions of candidates across program goals, objectives and curriculum
congstent with the performance- based standards of the respective nationa professiona specialty.
Assessment is a god-oriented process linked to program purposes/godas and nationa standards.

3. Multiple measures are planned and administered on a systemetic, ongoing basis throughout the
program beginning with the admissons process. The system includes quantitative and qualitetive
measures useful for formative and summetive assessment. One or more measures designed to yield
evidence of pogtive candidate impact on sudentsis included in the system.

4. The system includes one or more measures which have been created, reviewed, and/or scored by
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specidty professonas externd to the program. Such professionds include those
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with rdevant gpecidized expertise whose primary responghbility is not to the program/unit, such asfidd-
based master teachers, clinica teachers, intern supervisors, and/or supervisors'employers of program
candidates/graduates.

5. The systlemis clearly delinested. Measures and associated criteriaor rubrics (including minimal
proficiency levels), aswdl as policies and practices for obtaining and using results, are described in
program documents in a manner which candidates and other stakeholders can understand. Candidates
are made aware of program standards and assessment requirements to which they will be held and are
provided with mode s and/or examples of performance and the instruction and support needed to attain
such levels

6. The assessment methods and corresponding criteriaincluded in the system are sufficiently
comprehensive and rigorous to make important decisions about the proficiencies of candidates and to
safeguard those they may potentialy serve. Critica decisiontmaking points are ddineated in the system.
Decisons that are made reflect the gpplication of relevant criteriaand use of resultsin a manner which
discriminates acceptable versus unacceptable performance.

7. The system includes policies and procedures for the gathering, use, storage, and reporting of
individud results. Such policies address the rights of individuas (e.g., those afforded candidates by the
Family Educationd Rights and Privacy Act; confidentidity/anonymity of survey responses). Individud
candidate results are reported in a clear manner which acknowledges the source(s) and limitations of the
data, individua strengths, and areas of needed or potentia improvement.

8. The system includes a structure and procedures for sampling, analyzing, summarizing, and reporting
aggregated results. Data are gathered on an ongoing basis and are summarized in a manner which
reflects passrates, the range of performances, and/or the “typica” or “average’ performance (eg.,
mean, median, or moda performance) as appropriate to the types of measures. Summaries of results
are provided to key program stakeholders in a clear manner which acknowledges the source(s) and
limitations of the data, data collection and reporting time frame, program strengths, and areas of needed
or potentia improvement.

9. The program and its assessment system foster the use of results for individua candidate and program
improvement. Assessment results are regularly reviewed in relation to program goals and objectives as
well asto rdevant state and nationa standards and stimulate changes designed to optimize success.

10. The system has a mechanism and procedures for evaluating and improving itself and its component assessment
methods. Evidence of thereliability and validity of the system and its component measures is gathered and used to
make decisions about their ongoing use and/or revision. Evidence should address the ability of the system to
comprehensively assess performance in a credible manner which isvalid, fair, and unbiased.
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APPENDIX B
Sample Program Response

The following sample demonstrates how a program might respond to sdected stlandards under
the “Domains of School Psychology Training and Practice” (Standard 11). The sample reflects the need
to show that the program addresses, assesses, and attains (in candidates/graduates) each domain.
Please note that the intent of the statement is to clarify program policies and practices and to direct the
reader to the appropriate documentation/evidence contained in the program’ s submission. The
gatement, in itself, is not sufficient to document that the standard is met. The program must provide
evidence that the standard is met.

Pease note that the statements, and the types of referenced documentation/evidence, are for
illugtrative purposes only. With the exception of certain forms of required documentation/evidence (e.g.,
blinded candidate transcripts, summary of internship field supervisor evauations, etc.) each program is
expected to submit evidence that reflects its own training and associated documentetion.

2.3 Effective Instruction and Development of Cognitive/Academic Skills

Response: As can be seenin program goals and objectives (see Program Handbook, p. 4in
Appendix A), knowledge of human learning processes, methods of assessing such processes, and
direct and indirect interventions gppropriate for students of diverse abilities, disabilities, strengths,
and needs are subgtantially addressed in the program. Required courses in human cognition and
learning (PSY C 508), and exceptiond children (PSY C 512) provide a the psychological and
educationd foundations for this domain area. More skill-based courses in psychoeducetiond
assessment for intervention (PSY C 608 & 609), curriculum-based assessment and academic
intervention (PSY C 607), reading (READ 561) and consultation (PSY C 618) assure that
students acquire the knowledge and skills needed to conduct assessments using diverse models
and methods and to plan and evaduate interventions aimed at cognitive and academic skills. The
program’ s required curriculum can be found on page 76 of the graduate catalog (Appendix B)
and on page 8 of the Program Handbook. Required courses are reflected on the three blinded
student transcripts contained in Appendix C. Course syllabi showing content coverage and
associated course-embedded assessment of candidates are included in numerica order in
Appendix D.

An emphasis on diverse models and methods of assessment and on linking assessment to direct
and indirect interventions for cognitive and academic skills can dso be seen in the program’s
practica and internship requirements (see Appendix E for practica and internship syllabi and
evauation ingruments). Practica and internship eva uation methods show that candidates are
assessed on their ahility to assess students cognitive and academic abilities usng avariety of
methods, trandate results into empirically-based recommendations, plan and implement
interventions aimed at academic and cognitive skills, and evauate the outcomes of services.
Please note that the requirements for dl interns dso include serving on a school-based or
comparable intervention team and working collaboratively with others to plan academic
interventions for diverse sudent populations.



Culminating attainment of this domain is measured primarily through the program’s comprehensive
examination, which congsts of “case sudy” and smilar gpplication questions (see Program
Handbook, p. 18 for description of examination and corresponding grading processes/criteria),
internship field supervisor eva uations (see Appendix F for summary of results for past two
academic years), and a portfolio review conducted by program faculty (see Program Handbook,
p. 20 for portfolio requirements and scoring rubric, and Appendix G for summary of portfolio
results for recent graduates). Additiona data collected viathe program’s semi-annua employer
survey (see Appendix H) confirm that our graduates are viewed as possessing the assessment and
intervention skills needed to contribute to effective instruction and development of
cognitive/academic skills for students with diverse characteristics and needs.
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